Week | 1/2 3/4 5/6 7/8 9/10 11/12 13/14 15/16 17/18 19/20 21/22 23/24 25/26 27/28 29/3031/32 33/34 35/36 37/38 39/40
_ What to say when _ Conversations
Using (Speech bubble activities) Using A bad conversation / a good | Listen for information
Blank level questionning small Speech bubbles at the | Small Causal sentences conversation (pg 108 -109) | Four and five key word
10 little dinosaurs talk - beach talk - Why . ..Because . .. Using | Poor listening / how can we instructions Using
Under the sea walk & (pg 7 - 15 + pg 70) walk & (pgl0 - 22) small  |show we're listening (pg 112 - small
- +alk Speech bubbles fast food | talk talk - 113} Poor turn taking / good talk -
:E (pg 16 - 24 + pg 71) walk & turn taking (pg 119-120) walk &
= talk talk
Q
What to say when : :
; : . g . Socially Speaki e
Us B Us Y g
Blank level questionning 9 | (Speech bubble activities) i Listen _for' information Erecting (g B 16} =,
: small | Speech bubblesinthe | small Causal sentences : Six key word i : . _-
Feelings Using i i Looking interested (pg24 - [Using
i talk - classroom talk - Why ... Because ... instructions -
The rainforest small i 25) small
. walk & (pg 25 -33+pg72) walk & (pg 23 - 30) Ik Whaose house is it? Let's practise (9Pg 29 - 30) |talk
M~ POce talk |[Speech bubbles inthe park | talk Talk - P 9 Talk -
g (pg 34 - 42 + pg 73) walk & walk &
> talk talk
C “w e

To trial a 'No Hands Up’
approach in the classroom

others.

Target /
Background
info

The aim is to give targeted pupils the opportunity to become more
independent in their own learning in lessons and not to rely on

Thisisa

=
a
S
.P
L}
-
+—
9
<

no hands

| introduced a no hands up classroom back in the Autumn Term. This
meant that when | was asking questions or asking pupils to work out an
answer they were not relying on the usual suspects to answer for them.
There were a number of hiccups along the way as some took it too literally
and others were that used to always being the one to respond with hands
up that it took this strategy took time to embed.
After holidays too it always seemed to have to be re introduced to them.

up

classroom!

IRIS clips

Evidence & Impact

Success i1s evident in pupil's books and maths ages over the year. | have had
a big focus in the class with developing pupil's resilience so that they can take
risks confidently and participate.

This has lead to promoting pupil’s independence in lessons by providing them
this opportunity to know that their answer / method is important. This has led

to them achieving success.
Pupil voice — those pupils with lower confidence have flourished and become

more confident to try new things as the year has gone on.

chiscowes. clevelsp Share.

make more courageous pupilsl!

& .

Communicate

in print
scaffolds

Next steps: Time is needed to successfully embed this strategy. Be patient as it does

Discrete sessions to
work on students
communication

skills

Expressive
language

Receptive
language

Sacial

Pupil Name

Concepts
1 2 3 4 4] 6 7 8
“ s
sy | Bi |Eed) B | 5 | S3 | 38| £
22| 5% | $%E| ge E £3 | EF E
a e A oW s L & LW =
Writing SPAG focus
Oakwood » Saying out loud what they are going to write » Alphabet knowledge
1 about » phonics knowledge,
» composing a sentence orally before writing it *  CVC, CVCC
e Attempt a simple sentence » phonetically plausible attempts at

Building simple sentences using sentence
frames

Can use full stops when guided to do so

Make a legible attempt at lower case lefter
Make a legible attempt at most uppercase
letters

Some finger spaces are evident, this usually
needs prompting

Attempting, but not always successful at
writing on the line

Can spell their own name and use capitals for
their name

Can attempt the alphabet but need support to
name the letters in order

sit correctly at a table, holding a pencil
comfortably and correctly

Can find capital letters and full stops in other's
writing. ¢apital letters and full stops.

Concepts

2 3 4 5 6 7 8

Departmental
health check

words,

» differentiating between upper and
lower case letters.

o Capital letters for names and the
personal pronoun T’

» Regular plural noun suffixes (eq.
dog, dogs.)

*» Know how ‘and’ can be used to join
ideas.

Terminology for pupils: S
Word, sentence, letter. Capital letter, full

Assessment

1 2 3 4 5 & 7 [
(=41 o E W a -

ET g £ ol 3 £ o ¥ g
&g e | 8F% P s 3 3 g 3
- i St g g £ S8

] ] = ] E = 4= g 3

A &L 8 @ 3 - - S

Content

Sentence & paragraph

2006

heets

stop, punctuation, plural

Talk about why things happen and

Speaking & Listening

Genre guides provide S&L
skill development in their
breakdown for all genres

Pupils provide with
opportunities to use this
language within their lessons

communication

Rephrasing - time
to rephrase partially
formed answers
into full sentences

High
expectations
- standard

Contributions from all —
oracy will improve with
regular practice and
feedback

and

Pine and
maple

Practice makes perfect
- allow thinking time

students to self correct

l

English

Key
vocabulary
taught
discretely

Improving

Pre planned S &
L opportunities

oracy

the opportunity for

Promotes
engagement and

|Speech

f

Provide feedback on
verbal responses e.g. You
spoke clearly and at a
great volume

&

\/

Writing

prompts
stuck in
books

ol

&

say out loud capital letters full stops finger spaces writing on the line

* At this stage the students are intreduced to the stimulus that will
form the basis for their writing. This will be the class test / poem /
newspaper article/ clip etc,

* Hooked on books questions should be used to encourage pupil

engagement and understanding of the text.
Stimulus

\CAC

* In some schemes a context lesson may be needed in which to teach
students more about the subject they will write about,

« All students will be provided with a_ minimum of one exomple of what their
successful piece of writing should look like (more than one is better). This can
be an example linked to the stimulus or seporate from it,

* Hooked on books should be used to engage with this piece of writing with a
focus upon author choices, longuage cheices and the layout and features.

* Thig i5 the time in which students get an understanding of what a successful

Completed
exump Ie finished piece of writing should look like. J

=

* In order to be successful in their loter attempts at independent writing there
may need to be discrete teaching of some of the language features that
students will need to use in their writing,

* For example, before attempting to write their own poetry o discrete lesson on

5 similes may be needed,
DISCFE‘TE‘ * Isolated practice of the individual components will help students when they
= later embed this into their wider work,
Teaching y,
1%
-':,i’:'-
L1

+ The teacher will complete a modeled example of the piece of writing, \
+ This should be completed live in the class.
+ Students should contribute ideas and suggestions to this modelled piece.
* Teachers will verbally explain their thought process during this activity
using the ‘writer's mind'. Explaining certain word choices, punctuation
choices, layout ete,
* The teacher should model re-drafting and improvement, 'T'm not happy with
x, I'm going to do y and 2 instead’,
+ The finished piece should be printed and stuck in books so students can

refer back to it, _/

"\

* Students should be provided with a scaffold to help them complete a
first draft of their writing. The form of this scaffold will be
dependent on the ability of the students in the class,

* Structure strips work well for our mid to high ability students,

helping students to form their writing in paragraphs with appropriate
Scaffolded | "Pre =
dr‘uf‘l' * Sentence stems work well for our LA students, y,

writing.
* Scaffolds are removed to promote independence,

Final piece
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+ At this stage students apply their learning from the previous stages. EE e R e e

* Students respond to feedback and make improvements in their Ne D
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transition to

LTM

L

documents highlight
the necessary
punctuation focus
linked to a text J

Spelling

in school an

to their spellzone account

active listening
from students
All students
—| contributors to
every lesson l
Hold a Phonics
sentence prompts
L ‘ J
: rriculum h
Supporting Cu |cu.u pat Yvays
: closing gaps in
o LA writers [« \ <
Lidance students' knowledge
J and skills
L Wide lined
books
Systematic
process for the P
teaching of
writing
Punctuation
and grammar
Discrete
punctuation
<
and
grammar
Y
Following the
SPaG spine for
each Oakwood Grammar and
level punctuation
embedded through
topics
Y v
Recall
weeks for Genre progressions All students have access

d at home.

l

Spellzone baseline tests

and then offers students

opportunities to practice
spellings at their level

v

Reading,
writing, S &
L

Whole

school

picture to explain the process orally.
Order information provided to them.

Concepts
1 2 3 4 B 6

~
=]

explanation Yopic.

To repeat and attempt to use
new words that they have heard
in the explanation process,

With guidance to be able to
relay simply the stages in an
explanation (this will be with
picture prompts)

To mostly maintain attention and
attempt to participate actively in
collaborative conversations -
small group, pair work and
teacher led discussions.

To begin develop skills to help
gain the interest of the
listener(s) - facial expressions,
some Tone and imtonation.

To attempt fo patiently listen to
others.

sentence when prompted

Can independentty say a full
sentence

Can verbally give the simple
stages of the explanation in a
sensible order, there may be
some misplaced information.
Can add appropriate labels,
Can make an attempt at writing a
full sentence after orally
composing It

Statements related to the
explanation of a process.
Begins to punctuate and
demarcate senfences using a

capital letter, full stop not always

accurately

-
% how 1'I1ings work; ask questions
g and speculate.
§ Listen to someone explain a
& process and ask questions,
= Give oral explanations e.q. their or
another's motives; why and how
they made a construction.
9 « Read captions, pictures and diagrams Ask some basic questions to help Orally, begins to compose Apply phonics knowledge in
= on wall displays and in simple books them understand what Hley haove sentences, rather than dlf;jf)irlT(-_d spelling gue, cvas
% that c:xp!rlin a process. Ciraw pictures heard - who, what, where, why phrases phonetically plausible attempts
= to illustrate a process and use the questions related to their Can change a phrase to a at words,

differentiating between upper
ond lower case letters.

Capital letters for names and the
personal pronoun T

Regular plural noun suffixes (eg.
dog, dogs.)

Know how ‘and’ can be used to
join ideas,

Phonics

A 4

write
A
Punctuations
—| and grammar
assessment

3 X Readin

data

drops spellin

Make

I

screening

Baselining

¥

Target
setting via
CASPA

Reading
and
seplling
ages

IGCSE

& 2

Funstion
al skills 1

T

Range of

Focus on live marking
and immediate
response from

students

explixit

teaching outcomes
linked to genre being
studied

A

eve

Books seleceted for their inclusivity,
representation and access to high quality
authors.

Allows staff
moderation
across all
Oakwood levels

)

Twice yearly
writing task for
whole school

qualification

v

opportunities

Entry level
1,2&3

dependent on
student level.

7

Oakwood Academy English

Oracy

policy

Strategies to promote the
highest standards of oracy
across all of the curriculum

through a range of
games, and mini tests.

Students on the phonics pathway
are taught spellings as part of
their ongoing phonics sessions

1

Phonics prompts in
books of students
requiring this

Wide \ 4
lined |«
books \ 4 y Magpie
Supportive
ertlrfg «l strategies in Phonics
competition propts
> all
Hold a curriculum
Y — -
) sentence arcas
. E Staff encouraged to
POet Visit use a mix of the Eg 'Say it like a
suggested : DL
strategies to enable y SClentISt poster
stus:lents to 4—1_ Modellin Magpie In each
effectively apply - < i classroom
Y their core English g ertlng posters in
skills across all RWI trained each
Author curriculum areas. TAS in most je—— clssroom
o classrooms
VISIt 4 |
r
Phonics l
Echo charts in all Students reminded using
— - i the posters to 'magpie'
: applicable P gp
Y readlng pllao k key vocabulary that they
QOIE will later try to include in
their own work.
—| Pobble
Gold
recognition je— Students encouraged to apply
board work . their phoetical knowledge when
Y Writing reading or writing actross all
Rl areas of the curriculum
Published strips
writers

Say it

like'

Y

Vocabulary
Boards

Vocabulary
boards in
every
classroom and

lesson.

A piece of key lesson
vocabulary taught
explicitly durong the

A

Lunch time book
club for each year

group

Pupil vy
access to Y
library for

RfP

|

Online reading programme
accessed weekly ( F & S), modern
books pitched at appropriate
reading age. Read for pleasure. At
home and in school.

What a Waste

Author: Jess French

Blurb: Did you know that every single plastic toothbrush ever made still
exists? Or that there is a floating mass of rubbish larger than the USA

drifting around the Pacific Ocean?

It is not all bad news though. While this is a knowledge book that explains
where we are going wrong, What a Waste also shows what we are getting
right! Discover plans to save our seas. How countries are implementing
green projects worldwide, and how to turn waste into something useful.
The tiniest everyday changes can make all the difference to ensure our

beautiful planet stays lush and teeming with life.

carouseld with
reading for pleasure
in small groups based
on Oakwood reading

Teacher reads
books to class Pre-selected recommended reads
du“tri‘r%iorm l for each form group. Fiction and
- » non-fiction. Selected for their
range of messages, purposes and
inclusivity.
‘We are
reading
posters l
| J
Guided reading

Pre-selected texts to

—

level

representitive texts

| .
\

include high quality,

| " 'ma -
¥ Published
| * Author! , }

Pobble

Students encouraged to
change partial or single
word answers into more
meaningful sentences,
by using the ‘Say it like . .
.. prompt

Read, write, Inc shared reading
books delivered weekly to students
> during phonics intervention.
Books matched to students

phonetical knowledge

Read, Write, Inc

2 specialist RWI TAs assigned
to phonics sessions to allow
smaller groups and teaching at
the correct phase.

»| sSessions in Cross
class groups

|

v

Comprehension schemes used to
encourage engagement across
> text types and genres.
Preogression acorss Oakwood
reading levels .

y

Hooked

Comprehension skills
om books

» developed through
guided reading session

Students on our phonics
pathway are sent home with a
decodable booked closely
matched to their phoetical
knowledge

l

Students can take
reading for pleasure
books home from our
library

» Book studies

In curriculum comprehension lessons.
Hooked on books is the advocated
approach for deep engagement wth a
text. The question levels progress to
allow deeper level questioning with

Students have access to
reading hub from any app
compatible phone / tablet

at home

progression through the Oakwood
levels.

y

Context lessons -
creating a shared

Texts selsceted to
represent a wide range of
genres,time periods,
inclusion, representation
and themes.

Key Vocabulary:

] @ 1st sound

N

{}) Last sound
% Syllables

L e

BE - Prefix
ol Suffix

1. How many

23 letters
4)) Phonics
ﬁ Homonym

F h}!iiiiil e

understanding of
context to aid
comprehension

e

®Reading Rginﬂ@@

&
i'{’ K52

Planned curriculum time for
thorough engagement with a
text before moving on to other
unit outcomes

i pl ":rlﬁghu‘f':' i
Jess French

£

8 Pine are reading:
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